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Abstract

The main purpose of the paper is to explore the syntax of s-cleft construction
in English. Through an extensive review of existing literature and theoretical
frameworks, this study also aims to elucidate the structural components and
syntactic structures of s-clefts. In this paper, I argue that, contrary to previous
assumptions, the cleft pronoun i in English /z-clefts functions as a referential
pronoun rather than an expletive 7f (Hedberg 2000, Reeve 2007, 2011, 2012).
Additionally, this analysis posits that the cleft clause in English 7#-clefts should be
generated directly to the cleft pronoun it, rather than being adjoined to the focus.
Meanwhile, the thesis also attempts to find out the appropriate analysis of the
syntactic structure of the English st-clefts, employing the principles of Minimalism
way of derivation to guid this inquiry.

The initial phase of this paper involves a detailed review of the definition of
the English /f-clefts and the salient properties or different propositions inherent to
the cleft pronoun i the focus and the cleft clause according to differernt
scholars. A range of syntactic elements-including Adjective Phrase (AP), Adverb
Phrases (AdvP), Prepositional Phrase (PP), as well as Noun Phrases (NP)-may be
featured with the clefted constituent, conffering a contrastive interpretation to the
cleft clause’s specificational role.

According to the linguistic literature on the cleft pronoun 7 predominantly
bifurcates into two perspective: the first analysis posits that the cleft pronoun 77
serves an expletive expression ans is not essential for the sentences’ meaning; the
second perspective ascribes a referential function to 7z This paper aligns with the
latter view, proposing that the cleft pronoun s fulfills a referential role. To
subatantiate this stance, the paper will draw upon a substantial body of evidence
and scholarly works. And then regarding to the cleft clause in iz-clefts, the
present study proposes that the cleft construction acts in concordance with their
antecedentd, essentially serving as a variant of restrictive relative clauses.

The next phase of this paper is to undertake a comprehensive analysis of
different scholarly perspectives on the syntactic structures of the English /z-clefts.
This section of the thesis will analyze four types of syntactic structures of 77-cleft
sentences. And this analysis will specifically focuses on the relationship between
the cleft clause and the cleft pronoun 7 as well as the focus within English
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1t-cleft constructions. Consequently, this study is directed towards endorsing and
revising the previous analyses and try to provide a new analysis will be better
illustrating the syntactic structure of English 7-clefts, in alignment with the
principles of the Minimalist approach of syntactic derivation.



1. Introduction

The empirical focus of this paper is the English /-cleft sentence, exemplified in
(1). The Engliah 7t-cleft is a complex sentence mainly including a mian clause
headed by the copula be and a cleft clause resembling a relative clause as noted
by Kim (2007).

(1) a. It was John that Mary saw.
b. It was on the moon that Sue played golf.
(Reeve 2011: 142)

First of all, let us look at the external structure of if-cleft sentences in English
once again. As illustrated in the above example in (1), an English 7#cleft typically
commences with the cleft pronoun 77, followd by the form of be, such as is or
was. The element that is highlighted referring to as the focus within the /z-cleft
constructions. This is then succeeded by a subordinator, here fhatf, which
introduces a cleft clause that resembles a relative-like clause, thereby completing
the cleft structure.

The English 7f-cleft construction obviously incorporates several components that
have attracted considerable scholarly attention, particularly the cleft pronoun i
and the cleft clause. Through detailed examination of this structure, it becomes
evident that there exists a distinct relationship between the cleft clause and the
emphasized focus expression, suggesting intricate linguistic dynamics at play. First,
as for the cleft pronoun i in English /z-clefts, in the traditional grammatical
analyse, it found in 7t-cleft sentence is viewed as an expletive or dummy pronoun,
and many scholars laid the groungwork for considering i in it-clefts as a syntactic
placeholder necessary to satisfy grammatical rules (Chomsky 1957, Radford 1988).
However, some scholars hold a contrasting view, arguing that 7z is not an expletive
pronoun, but a referential 7z (Gundel 1977, Hallman 2015).

Second, the English J/z-cleft constructions incorporate an element akin to a
relative clause, here that Mary saw, thus exhibiting similarities with the processes
involved in relativization (Authier & Reed 2006, Reeve 2012, Huddleston and
Pullum 2022). Some auhors deem that the cleft clause in it-clfets behaving like a
restrictive relative clause (Huddleston and Pullum 2002, Hedberg 2000, Culicover
and Jackendoff 2005). While recently some authors, such as Lee & Hong (2018)
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think that the cleft clause in it-clefts is a non-restrictive relative clause although
such direct discussion are not common.

Overall, research on English 7#-cleft sentences primarily focuses on the study of
the cleft pronoun 7 and the cleft clause of this construction, with relatively less
attention given to the study of focus. Therefore corresponding to each element of
that English 7/-cleft sentence, this paper also has corresponding research problems
which are ourlined as follows.:

1) Is the cleft pronoun 77 expletive or referential?

2) And the second question is about the focus (the clefted constituent). We want
to know what syntactic or semantic connections there are between focus and cleft
clause in it-clefts.

3) Thirdly, is the cleft clause a restrictive relative clause or a non-restrictive
relative clause?

And in this thesis, the basic components of /z-clefts is presented in the following
table as shown in (2) which based on Aarts (2018).

).
relative clause
(Pronoun) /¢ form of be FOCUS ]
(who/that/ @ /which...)
It was John that Mary saw
It was on the moon that Sue played golf

It

is

Mary

who appears in the

peephole view

The goal of this paper is to explore the syntactic structure of if-clefts in
English. And the paper is organized as follows: Section 2 gives a review of
previous studies about the basic concepts of it-cleft sentence, the structural
components and syntactic structures of the s/-cleft constructions. In this section,
we will simply review and summary some basic properties of the Engligh 7#-cleft
sentences. And on the other hand, by contrasting the claims of various scholars,
we will also try to observe the problems that may exist. And in next Section 3,
we will discuss the syntactic structures of English /-clefts which are noted by
major scholars. In order to confirm the central claim, Section 4 proposes a new



way of analysis to /z-cleft sentences in English. Finally, Section 5 will give a brief
summary and conclusion of this study. It is hoped that this study can make new
discoveries and supplements, so that we can capture and master more syntactic
behaviors of English 7z-cleft sentence.
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2. Previous Studies

After carefully browsing through so many literatures, it can be found that the
previous research on English s-clefts concentrated on how to handle the cleft
pronoun 7f and the cleft clause in 7/-cleft sentences. In this section, we will make
a review of the different opinions of various scholars on the syntax of 7/-clefts in
previous studies. First, we have to understand their basic definitions of the English
it-clefts and analytical methods regarding to the syntactic structure of 7f-cleft
sentences. Second, we also have to summary some major basic properties of the
English /-clefts they derived. The reason for this is to get a glimpse of the
problem they may exist in next section.

2.1 Basic Properties

As previously mentioned, the English it-cleft sentences are composed of the
cleft pronoun it, the form of be, the focus and the relative-like cleft clause.
Clearly, it-clefts present a type of sentence construction in which a specific
component is highlighted. In this section, we will explore the fundamental
properties of it-clefts by examing each of these element in detail.

1) The cleft pronoun it

In fact, only see on the surface, the cleft pronoun 7 functions as the
introductory element that precedes the emphasized main clause, which is an
important part of how 7/-cleft sentences are structures.

Kim (2012) states that though the cleft pronoun i resembles the preferential
pronoun 7f in form, the pronoun / in the //-clefts appears to serve as a place
holder. In English 7/-cleft sentences, iz functions as a placeholder subject in the
subordinate clause and it presents the clause and establishes the structure for
emphasis.

(3) a. I saw John.
b. It was John that I saw. (Hedberg 2000: 892)

It’s like splitting the first sentence in (3a) into two major parts: one is the main



clause and another one is the subordinate clause which is introduced by the
pronoun /z functioning as a place holder seemingly.

Here, the cleft pronoun 7 functions as a place holder since it introduces the
subordinate clause and establishes the cleft structure merely without referring to
any particular meaning. Then, by bringing JoAn to the front of the sentence and
appending that after it. So that the actual subject of the main clause is made
more prominent.

Even though some scholars claim that the pronoun 77 is often neutral lacking of
precise meaning on its own and its main function is structural preparing the way
for the cleft construction, some other scholars always question it as in Hedberg
(2000), Reeve (2011) and Jaekeun and Sungshim (2018). They consider the cleft
pronoun it serves as an referential expression.

(4) a. To my surprise, it was Marchel. He stepped forward, neat, dark.... It/This
was Marchel who was called. (Kim 2012: 47)

(5) a. It was John that I saw.
b. This/That was John that I saw. (Jaekuen and Sungshim 2018: 394)

Some scholars such as Hedberg (2000) and Jaekuen and Sungshim (2018) think
that this or that can be used in place of the pronoun /i depending on the context.
Therefore, it seems that we cannot simply dismiss the pronoun 7z in /t-clefts just
as an expletive expression.

2) Focus

The focuses of i-cleft sentences in English are found to be categorially
restricted (Kim 2007, 2012, Huddleeston and Pullum 2002, Kim 2019). That is to
say, regarding the type of focus (clefted constituent), quite many researches have
observed that only specific phrase types are permitted.

(6) a. It was [NP his shirt] that Frank washed yesterday. (Aarts 2018: 230)
b. It was [AdvP then] that he left school.
c. It was [DP coffee] that she drank.
d. It is [PP in the cafe] that John drank coffee. (Kim 2019: 297)
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e. It was [S because he was ill] that we decide to return. (Quirk et al, 1985:
1387)

f. *It is [AdjP raw] that Fred usually eats his meat. (Delahunty 1984: )

g. *It was [VP teaching English in a school] that he was doing at that time.
(Quirk et al 1985: 1386)

h. *It’s [CP that he’s so self-satisfied] that I find offputting.

3) The Cleft Clause

(7) a. It was John that Mary liked. (Moon 2013: 297)

b. It was John who heard an explosion. (Kim 2012: 51)
c. It’s Simon (who) did it. (Quirk et al 1985: 1250)
d. It is a book which was written by John.

Some authors (Hedberg 2000, Reeve 2011) think the cleft clause in /f-clefts as a
restrictive relative clause offering essential information about the focus, while
others ( Lee and Hong, 2018) think of it as a non-restrictive relative clause, just
providing additional and non-essential information. And in some cases, it is not
difficult to find the cleft clause is sometimes set off by commas if it is
non-restrictive, while restrictive relative clause are not usually set off by
punctuation.

2.2 The English /#=Cleft Sentences

It is proposed by Reeve (2011) that English cleft sentences appear to be an
apparent syntax or semantic mismatch. This mismatch can be seen from Hedberg’s
(2000) proposition. He thinks the cleft clause in 7z-clefts semantically modifies the
cleft pronoun s/ which sits in the initial position of s-clefts, but syntactically
modifies the clefted XP, here, the focus. In much more detail, she proposes that
it-cleft sentences in English function pragmatically and semantically like
discontinuous definite descriptions in her article. And she argues against the view
that the subject pronoun i/ in cleft sentences is a meaningless expression,
demonstrating that the cleft pronoun i and cleft clause together serve as an
information focus and form a unit in syntax, semantics and pragmatics.

® a. It was CLINTON who won.
b. cleft pronoun + copula + clefted constituent + cleft clause
(Hedberg 2000: 891)



In fact, Reeve (2010) also regards the cleft pronoun iz of sf-cleft sentence as a
referential 7z The reason why he also think so is based mainly on some cases
that the cleft pronoun i behaving like a referential pronoun (Hedberg 2000, Han
and Hedberg 2008, Geurts and van der Sandt 2004).

(9) a. it/this/that was John that I saw.
b. it/*this/*that seems to me that you're young.
c. it/*this/*that is snowing.
d. it/*this/*that was clear that we were wrong.
(Moon 2013: 298)

When it comes to the cleft clause, Reeve (2010) proposes that the cleft clause
of 7t-clefts behaves like a restrictive relative clause. In his article, the restrictive
relative clause of if-clefts takes the clefted XP (the focus) as its antecedent.
Reeve’s analysis also implies that the clefted XP is base-generated in the
complement position which licensed by the copula, and that the cleft clause is
base-generated functioning as an adjunct to the clefted XP (the focus) that it
modifies. In (9a), the cleft clause that Mary saw is semantically related to the
clefted XP (the focus) John by means of the predication relation (Kim 2012).

In Moon’s (2013) study, he also adopts Reeve’s referential pronoun analysis of
it-cleft construction based on the empirical evidence of English, Italian, Germanic
and French data. Added to this first evidence mentioned above, Moon (2013)
provides other evidence to confirm the central claim that the cleft pronoun 7 has
referentiality. That evidence is 7 can be a controller of PRO.

Lee & Hong (2018) propose that the English 7f-cleft construction consists of a
referential pronoun /f rather than an expletive 7 challenging earlier theories. This
proposition is the same as Hedberg (2000) and Reeve’s (2007, 2011, 2012)
propositions. This suggests that the cleft pronoun i specifically references a
definite entity or content, as opposed to merely serving as a syntactic placeholder.
As to why it is referential, he also mentioned two points which are largely
consistent with the two reasons mentioned earlier.

On the contrary, Lee and Hong’s (2018) argument for the cleft clause in
it-clefts differs significantly from Reeve and Hedberg’s proposition. They believe
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the cleft clause in /z-clefts can be interpreted as a non-restrictive relative clause.

2.3 Identifying the Cleft Pronoun /¢ in /-Clefts

Here is a table that details the evidence distinguishing between the referential iz

and the expletive 7¢ in English it-cleft sentences.

, the cleft pronoun 7f is . ,
View , the cleft pronoun 7 is expletive
referrential
o refer to a specific entity or |a merely syntactic placeholder
Definition , . . . .
something previously mentioned | without any semantic content
to indicate an obvious | does not indicate any previous
Context | antecedent or referent in the | mentioned entity, that it mean that
proper text it lacks an obvious antecedent
. to supply information to the |does not provide any information,
Meaning . . .
sentence it just fulfills a grammatical role
1) the cleft pronoun i of the
it-clefts can be replaced by ) , )
, fulfills syntactic requirements of
Reasons | this or that. _ ,
, having a subject.
2) it can be a controller of
PRO.
Examples | It was John that Mary saw. It is raining.

2.4 About the Cleft Clause in /#Clefts

Here is table that outlines the definitions and the reasons for identifying the cleft

clause within English it-cleft sentences as either restrictive relative clause or

non-restrictive relative clause.




Vie Restrictive Relative | Non-restrictive  Relative
iew
Clause Clause
) ) a clause that adds extra
a clause that is essential | . )
) information to the
. to the meaning of the . oo
Definition ) sentence without limiting
sentence. It restricts or o
. or defining the
specifies the antecedent.
antecedent.
, not set off by commas | typically enclosed by
Punctuations ) . ) "
In writing commas In wrtiting
to narrow down the |to provide non-eseential,
Functions identity or class of the | details about the
antecedent antecedent
the cleft clause is

The Antecedent

cannot be omitted and
the cleft clause is
embedded to define it

supplementary and the
antecedent stands alone
without the cleft clause

Examples

It was an explosion that
you heard.

It was an explosion, what
you heard.
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3. Syntactic Analyses of /=Cleft Consructions

In this section, we will examine four analytical approaches to the syntactic
structure of English 7/-clefts. These include three traditional methods: the expletive
analysis, the extraposition analysis, and the restrictive relative clause analysis, as
well as the recent approach, the non-restrictive relative clause analysis. By
discussing and comparing these methods, this study aims to find their problems
may exist and try to identify the most effective framework for illustrating the
syntactic structure of it-clefts.

3.1 The Expletive Analysis

The first type of analysis is the expletive analysis, which views the cleft
pronoun if in if-clefts as merely an expletive, devoid of intrinsic meaning. This
approach contrasts with extraposition analysis, which aims to identify the main and
subordinate clauses within an 7/~cleft sentence. The expletive analysis specifically
emphasizes the role of iz as a placeholder, focusing on its syntactic rather than
semantic function. E Kiss (1998) employs this analysis to elucidate the syntactic
structure of /z=cleft sentences.

: -
NP [
it [ FP
F e -
,,,,,,, te whoi ¢
C [P
tii won

This analysis posits that the cleft pronoun iz serves as an expletive or dummy
element, essentially functioning without semantic content, purely to satisfy



syntactic requirements. Hedberg (2000) traces the origin of this view back to the
influential work of Otto Jespersen (1937), who initially proposed and later revised
his perspective on cleft structures.

1D 1t was] CLINTON [who] won
cleft pronoun + copula + clefted constituent + cleft clause
(Hedberg 2000: 909)

Jespersen defined the structure of it-clefts to include an expletive 77, a copula
such as 7s and was, and a cleft clause that provides the essential semantic content
of the sentence.

In Jespersen’s analysis of Jjt-clefts, the construction between the clefted
constituent and the cleft clause is considered the main structural relationship
within the sentence, exemplified by Clinton won as seen in the case of (11). In
contrast, the cleft pronoun, the copula, and the relative pronoun are classified as
expletive elements. These elements are viewed as peripheral to the main sentence
structure, effectively placed outside the essential grammatical framework, as
indicated by square brackets. Jespersen (1937) suggests treating these expletive
elements as if they did not interrupt the flow of the main sentence, thereby
maintaining a focus on the primary structural relationship.

3.2 The Extraposition Analysis

The extraposition analysis of /-clefts is a linguistic technique for analyzing a
particular sort of sentence structure known as if-clefts. In this analysis, an 7#-cleft
sentence is separated into two parts: the main clause and the subordinate clause.
So the typical i-cleft sentence looks like this: / + form of be + focused X +
subordinate clause.

And in extraposition analysis, the main clause refers to the information that is
emphasized or highlighted in the sentence. It is usually the element that follows
the word that. In contrast, the subordinate clause is the component of the phrase
that adds information to the main clause.

Jesperson (1927) states that the extraposition analysis is an analysis in which the
cleft clause as the main clause is moved to the end of the sentence.
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The extraposition analysis implies a direct syntactic and semantic relationship
between the cleft pronoun s/ and the cleft clause via extraposition movement
(Akmajian 1970, Gundel 1977, Hedberg 2000, Reeve 2011).

12. a. What you heard was an explosion. (pseudo-cleft)
b. It was an explosion, what you heard. (right-dislocated pseudo-cleft)
c. It was an explosion that you heard.
(Kim 2007: 220)

As Gundel noted, the pseudo-cleft in (12a) is first right dislocated, as in (12b),
allowing the it-cleft as seen in (12c) to be licensed when what is replaced by
that.

According to the previous research on cleft sentences, quite a few indicates that
the subject 7t is typically semantically empty. But Gundel (1977) argues that cleft
sentences are essentially right-dislocated pseudo-clefts. This is a pronominal
reference to the topic, appearing at the conclusion of the sentence. That is to
say, Gundel (1977) contends that cleft sentences are reduced forms of
right-dislocated pseudo-clefts, with the pronoun of the main sentence being a
copy of the right dislocated NP.

(13) a. It was John that Mary saw.

3.3 Restrictive Relative Analysis

[t was John )

It was Johm et My v

that Mary saw



Reeve (2011) and Hedberg (2000) both note that the cleft pronoun 77 in i-clefts
is referential, rather than an expletive 77, and the cleft clause is a restrictive
relative clause. The restrictive relative analysis of iz-clefts is another linguistic
perspective used to analyze the structure and function of iz-cleft sentence. This
analysis focuses on viewing if-clefts as a type of restrictive relative clause
construction.

In more detail, in restrictive relative analysis the structure of an 7/=cleft
sentence is compared to that of a restrictive relative clause, with the main clause
representing the modified head noun that adds information to the head noun.

P
PP [ :
it .
i W .7
was Was
: % AN
ohn
DP P o that% saw
John ‘ ‘ !
that Mary saw | ‘

(14) a. It was John that I saw. (Hedberg 2000: 892)

In this sentence, John is the head noun, and that [ saw is the restrictive relative
clause that provides additional information about the head noun. According to
restrictive relative analysis, the structure of this sentence can be analyzed as
analogous to a restrictive relative clause construction, with 7f was serving as the
marker for the relative clause.

And in restrictive relative analysis, the information offered by the relative
phrase takes precedence over the whole sentence structure. This viewpoint
emphasizes the syntactic and functional similarities between i-clefts and restricted
relative clause.

Reeve (2011) argues for the analysis in the following tree as seen in the
following figures, which is essentially parallel to the analysis presented in Hedberg
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(2000).

3.4 Non-Restrictive Analysis

Lastly, the fourth kind of analysis is non-restrictive analysis of 7/-clefts which is
the latest analysis. Lee and Hong (2018) also regard the cleft pronoun i a
referential /¢ rather than an expletive sz This part is same as Hedberg (2000) and
Reeve’s (2011) propose. However, in terms of the cleft clause, they think of 7 as
a non-rstrictive relative clause, quite different from Reeve’s (2007, 2011, 2012)
claim.

Non-restrictive analysis regards 7/-clefts as analogous to non-restrictive relative
clause, which convey additional, non-essential information about the subject
without limiting or determining its identity. Instead of restricting the meaning of
the subject, non-restrictive iz-clefts offer supplementary or parenthetical
information that adds context or emphasis.

(15) a. It was John that I saw.
b. This was John that I saw.

Lee and Hong (2018) draw a tree presented in the following figure to illustrate
the syntactic structure of it-clefts.




4. A Proposed Analysis

In this section, I will propose a novel structure for English /z-cleft sentences,
which is the best of the extraposition and the expletive analysis. I argue that the
cleft pronoun J/ in /f-clefts is not a merely expletive expression, but it is a
referential pronoun /¢ which is consistent with Reeve’s idea. The reason and
evidence is based on its ability to be replaced by other demonstratives like tAis
and that. Regarding to the cleft clause, it is generated directly next to the cleft
pronoun it, rather than being adjoined to the focus. And it is moved to the
adjunct position through a process of rightward movement.

4.1 The Cleft Clause as a Headless Relative
4.2 [t-Clefts are Mono-clausal
4.3 The Semantic of /-Clefts

5. Conclusion
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I, A9 2274

¥

2

FololA ‘like'= SAMA Ex YUIACR Ot 7|5 & 2 T olE 59 like' = U
A (e.g. Do not touch the likes of him), =A} (e.g. I like you), FEA} (e.g. She
responded with like manner), A X]|A} (e.g. She behaves like her father), B&At (e.g.
He spoke like I did), &A} (e.g. It was really dreamlike), 918 B3 (e.g. [ was like:
‘wow’), 28] ©3} HA| (e.g. We have been known each other for like 10 years)&

A-gget.

oJAF 'like'o] trget 29 F thZit #2 oZollA 2ol ‘like 7t ofH APEE THA|=A]
of Al 7Fx] ol A& 4 ot

i)

7t &AL ARAL B A¥H(modality)og U

o] o 2ofl A ‘like'7} 7}
E Zl0] mESFE| AT,

g 4 9k golo AEA dELRS
like'S Fo] Be FUT 2 Yt AR st AAE F/ISIL ok €3, Agom
= M 4 ik

HA like'S FAAHEEL)Z VFEL AL, & 2 £ A BE(ike, that)t EAR5}

A 8ek ol e 9 dgo) 4us gx BAT At gae YE D 5

o @ & Bgol wRavt 9
H

E]E] .
of A=t Fof mep TAE 4 Qe ] Aol /\} %44 K}Oloﬂ oier 29

ofm

£ WA lke'S MAAZ UEY AL 9 oS FAAL NPIF U & ks 7|E
4ol

NgollA slojubAl dot. mabA] ofof i<l

A MAZ like'S AMOR AT A, Aol At B2 Aelo] YRIT 2 9k ol
o @ MUOR oA 2 Y olg E3F Z7t2 Basi

olo] Wet B ATIML like'S X E AL 7 BHOIA like'S MTE F FEHOoE
X7} ROiQIX S Aojsich,



e BUF 4 o EA AAADL obd A4At BREch of @
5__

(2) *He was surprised at that she noticed him.

AAIAL S0l thatd e 2ure 4 9l A9t AxIALY that’d Afolo] Ayt HAIES AF)

2 UFd

oY 2
N

9 |
ook

(3) They convinced of him of the fact that they needed more troops.

SHAIRE gojo] HE ARl #EL A= F/d/dw0 Tel FAEAeE "ARALS FLEsh7] Ol
o] v]3H g (nonfinite clause)?] 4%, dWo] AJojA FR/Jo] YeEUGA =t 7]&9] A9
=2 531 ot o 2oA ‘on'9 EANS ZAASH= L K] ot

(4) On arriving she took a taxi.

L}

FolofA likex FEHAL B= ARALR F=-HS| 2317] ofFot

(5) ?She cannot write like she used to.

o B9 AL, Zolg Ueht tyikshe)S EAT WYL S5 likert BAAR 29
CHe 22 @ & 9tk o] o8 likel Ugelolo]A BANAZ ALHD], asE AAATH:
si40] Fhsstct.

(6) ?He treats me like I was his sister.

9] o] 29o] AL, like: as if = as though ThAl AFRE|Q o0, AA] H|AAHZ ALLE o]

"aate] 758 st 9t

ot

g0l =7 ol = o2 280l AY¥Es S Wxdol2t shal, xRS Fshs AE 2
w2 (complementizer)2t Aot} WEXQ HFNA Hites FHYSMAZ ZRED ®
et FHEEA F thate A 7hssite 57400 o
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(7) 1 feel like that we are going to win the game.

Nl Uge B2 9 22 %S 0 liked] HALZ W] Wt e ofct.

2.

Qubdoz fojoA FxA: NPE Fylshs 202 Lei 9ok a2 of Jido] AL
= swel Al RECl: Bl Yok oS 1%% SEER

8

(8) The magician emerged from behind the curtain.
(9) 1 did not know about it until recently.
(10
(

10) We cannot agree on whether we should call in the police.
11) They took me for dead.

J1Ee] 3 A" Adn 22 AR ST 4 9 FYYLOR PP, AdvP, 92, 1
293 AP} 2 e A" 4 9

TRt 9 olge Eal AR} of
AAAL] met o] 2 & 9 PHHE

(12) *We cannot agree until whether we should call in the police.

(13) *We can agree on recently.

af.
ARAPE 9288 g & ol WHd, AeAd A2 AAAE BAZS $528=Ae
(declarative content clause) S8t & ¢ty 7St E£5t o= AX|AP} ofd S&474

£A}o] ojgtole} 7H5gich,

(14)

a. [ remember the accident.

b. I remember you promised to help.
(15)

a. He left after the accident.

b. He left after you promised to help.
(16)

a. He left after he saw her.

b. It depends on whether he saw her.

(14)9] &= of&2 #2 (remember)S ZHAIA|TH Fo| & 4842 NP BAZ
(Declarative complement)e 2 77t ot2c}. (15)QF (16) E3H sHe = X X|AHafter, on)



o|x|gt, Hol /&2 NP} HA{Z(Declarative complement) £+ °]##(Interrogative
g 2 ok 5, BRI 54 Be o ot A
= = d/d&ol e Aol met sfo] g2 Tojol xRk
oE SAFR SiAEE A2 oidEke Ade @ 4 Qo old Mt SEFEAE A2 BER

Ly
glo] MAAletE mBH o2 BHY 4 9t

ub. A RJAL like

o

e aAol2A RAHright, straight 5)& &

ol

BAAE PHRE 1 dERY 54 5

fohe Zold.

ol

(17) “When you meet a guy where everything feels right like that you just have to
say yes!” (Jamila Jasper, 2020)
(18) “Although it feels more like that the mother country abandons you, don’t you
think?” (Farkas, A, 2008, p.35)

HAAZ 2

rir

9 Aee 3l likek Fol g SuSHs SAI0] RALY 24 we 4 9
A
~

o]
P S

ful

1) whether, if, 22|17 £474& o|I& that2 de]Adoz E&HFEALZ RS
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L. ol =&}
239 oy Sxbt o 2t

[ A=

Io]2A v+

2.1 like’o] tigt A-EA o] &
2.2 'like’of] tigt ol SAMA]
M Abgo] ZHe £7%

3.1 &AL

3.2 JAR|A

3.3 A

IV ‘like” &4

4.1 &2t

4.2 AX|A

like7t 712 & Qe AMES ASAY WA(EEa) 2 dAdiA BFERANNA 29T
A7 W ARALR He éﬂiﬁ WA= AEALRE MRS SHAQ] BAIRZ B A
o] ofd FEHALE ARALR PRGHA Z]ERT 2ZAQ ARAF ide Agetth & ¥4 2

T H7IRol MY 93] that—%ﬁ(that—trace) E& AS(copy-raising)/i'd2 24517 =

V. a9

Deluxe Swirl Romance Collection: 10 Book BWWM Romance Collection. (n.d.). (n.p.):
Jamila Jasper Romance.

Farkas, A. (2008). Honeytazia: Hail Homo Galacticus. 0]=: iUniverse.

Koeneman, O., and H. Zeijlstra. 2017. Introducing Syntax. Cambridge: Cambridge
University Press.

Rodney Huddleston, Geoffrey K. Pullum. 2002. The Cambridge Grammar of the
English Language: Cambridge University Press.

Randolph Quirk. 1985. A Comprehensive Grammar of the English Language.
Longman. 658-662



Bas Aarts. 2018. English Syntax and Argumentation. Bloomsbury Publishing.
311-313
A Kaplan. [ feel like that one complementizer is not enough. EliScholar. 2019

VI A7) sljaat 9 2899
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710 =
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44 (prosody)

e]

| LY

o] 9
Al(melody), 7%= (intensity)=

o

wiyol gt
=

SA4= A7/ SXx(tempo), ALt

HH

Ho

&

(Thompson, Schellenberg,

o)

k<)
H

ofe] oo
o

Kilgour,

Lewycky,

Jakobson,

%
2003;

& Chan,

Cheung,
Stoesz, 2008), &<t}

(Schellenberg, 2003).

(Ho,

.

Az

<531

]

o

1

;ﬂo

Joh

o
A

& Husain, 2004)¢} & o]

7% Fogeh A

[e)

T

S (speech prosody)

Yt} (Heffner

12t AY Fol

Wi

J|
—_

@)
= 4

olo

NI

A

15k

o

-
=%

|

o

o] Al
RS |

o= FHo] d45 Yttt (Kraus & Chandrasekaran, 2010).

=

gkt o

& Sleve, 2015).

o

o9 &84l (prosody)

A

T

ko)
webq go seol

T

i)

o)
)

i

Az

HAFEAE5YY (Correia et al.,, 2020, Perrachione et al.,

=

=1

A
2013).

56



ol(pitch), &ere] A

oe] 942 Ud F

|

)

)

—_—

0

I
R

=3
o

(tempo)

1
-

94

1

ol
ojp

S (rhythm),

o

Wi

N

—_—

0

e
or
ojn

2ote] #E

T
T

2 2dTolA

= 7|Hte
of we} L2
1=

|

o

o] 7} el ¥ =X

o] ]

E;ﬂ
.
A28 =o1(L2) A ¢

Az
—_
10

B
el

=
B!

.

k)
H

Ao R By

==
T

q Tz

KN
=1

1o A

Jo

o
ojp

it
uf-

ohe

1

ks
T

BAeteA oA WA T

M= Earo] shARe} A2 =0

=

S o, A ¢

o]
DA

o o

]

&

ol wpebrh 7 FolA ol

o] 7}
1

28
o

<|m

LOLN

A
gl

*K

o AT el S

57



58

L 47 W& % a7 TH

2.1 5o 59 HZE
ol M7] Fute] o7 AAEo] &

2 H2E F 2 7H F53 gkl
Ut olygt HAEE 3
v Aldle] HEox Ao E
(Carson AD (1998)3} Murphy C (1999)%Fa1). o]
SHAl= ofdole] dnkAQl Fobd 4~dS FAse A
A= H ARl o Alo] o] MR ARERe] At o g A S #

Ao A v FH YUt} (Bentley A (1966)%aL). o] d &0 A ¢
st 159 o9 HAEVE Folxl ke HAEVE o kd
o] ol oy Yz AFS FAHs AU wkthe AYYrh
£ E°, Seashore® HARIET © "SolA"oz2 whE7] 93
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EE R ulw AY o] e, 34 % Fxel i 9A % B
AE fEakAL Aol AFelA ARE oAU

HA FA= dAQ] Aol W2, ofd HAEdA ARE
L AE A7 oY 7HA] o=

= AJU ol 1 A719 H5 V=Y A wWEd ‘FE NI,
te 2zl FHo] Ajgte]l Aol wet AstEAS F= :
T3k o9l HAEE WelA A=9 sy K& Algte] P ol 59
HAE Zho] ©@W 2ol HE (o: [Bentley A (1966),Seashore C,
Lewis D, Saetveit JG (1960), Wing H (1968) ] #*11) &+ S #
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Miyake, 2006)¢} =<3 L2 o I3 A5 (Milovanov,
Huotilainen, Vialimiaki, Esquef, & Tervaniemi, 2008; Milovanov,
Pietild, Tervaniemi, & Esquef, 2010) A= 1 AAAL Fo} B =
UHFH T
2 g5 U3 & A JAH =
QAR dEs Fue dA7%E Aol $FYH. Delogu 5(2010)&
& ool old AHol gl olElolo] ALEAEE stow TES
3110% Gl 59 SZE(tonal) ¥ 5-+%4 (phonological) Heol& 4|3}
= 395U dE 59, &% Wol(tonal variation)olA F+ Al
(sequence)t [re2 / zuol / dai2 / feil] % [re2 / zuol / dai2 /
feiz]o]A5UT (A= 5% (tone)E YERH), HHH S-3-74 woloA
AN @27} [zhu3 / mengl / cuo?2 / die2] % [Zhu3 / mengl /
cuo?2 / tie2]A5YY. FI7AES 5x WHol, &4 Wolrt gleAE
N .

> °1N Mo ol

ez, AJ@ oA ®ol7F gk 9AE AA e

th 259 2oty 42He Wingd ¥+3td 2o A5 HAEES 53
T e oz aga FAAH o uSs % o] AF AdF o
5 ayste] JrrEAFUT FAAHQ SoF wSoly xFEstE
2Ed 7IRke T #A BFA, B2 Fobd Y o] W 29
A sy aFHEY §x HolE ¢ & AAYSYY. Yy &4 W
ol¢] AF-, F 1w EF zol7b gldlew, mFE F FadFuyrn o
ysd A4 Euk olygl ERP 522 A& ¥ A (Marie

Delogu, Lampis, Belardinelli, & Besson 2011) == HZ H=7]9
A BEASE b4 w2 7] dks- (FFR)S £33 5 A+ (Wong, Skoe,
Russo, Dees, & Kraus, 2007)% =94 Hi-Ado] H
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verld ver2< 48 HAER ver2e] 488379 8LV WHEy
Ay 4719 Sx7F HstE A=o2 vy 8 FAYYG. wvE

W ver3y verdt olH$ HAEJ Y Hu 39 16837 H
st¥ =02 Hbxlo] WHIlE dolxty] 7] =2 o4 TEE EQ

2 st AY A=l sd gHuyoh
A5 A g3 ZH5Utver 12 42 HAE vl A=S JA7)
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Sle) goF Sela el QX9 BAAel HaA FEs AT o
B9 FAGU SoF st oje] thpg Rok guuAzt
itk Fst A7t Bel AUtk &oF S o] Jlo) 5,
#3He oz, ¥EH AYaby, Losiedt Wit ¥y 5 g
A7E FAA A ENE FASE ATE B 5 g

= FAGORE gote ole] s BHES 247 wa $54 A
oW BAYE AL YEAZ ATH £ B AT UAFY

F&AQ WA AFHE Sa(pitch), A7Hiiming) &E LRI,
gobdel e Sol oF st AH gotel gAYL TR
sho] AATeba, wabate] FAE LINske o7 L2stiak A7), A
=40 NE WA reaction time), W71 ASANE, A5 A
o TR o] ol ME ol@A] tholsl weHo] b A7

o2 ygo Zt #AAAEAES A XY AFE% AdFYE. (Nelleke
Jansen, Eleanor E. Harding, Hanneke Loerts, Deniz Baskent,
Wander Lowie, 2023)
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Wing H (1968) Tests of musical ability and appreciation: An investigation into
the measurement, distribution, and development of musical capacity (2nd ed.).
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1. A7 28 & A FA
1.1 A+ 55

Carney Cuddy et al. (2010)= ‘AtAlIZt/dl(power) ¥ ‘AHAIZE 9= XiA|(pose)’

=

of 7}5t Aol ofs) ATstech. Tk AR o] Ao} AR 9l ARE
Habe Zotoz AHAIZH/Aol A 4 dtks 212 el Uolch. E4 ol=A ANE
ARAIZo] AlejatA(apalzo] AZicHs 17)), AlelalR(HAR AR S0, B2EE
), YEA(=Y 2AE FHOE GFS FoH: AW Atk B APE Carney
Cuddy et al. (2010)9] A7 Zutet 4@ ¥/ Ech2 stel, A A= A7

G2 Gol AR gol Lo UlAE FFS Lohww dich,
B APE APZ s AHE Aol Sushe WEAQ Wabo] APe wECh,
Smith et al.(2008)0] T2 ARAIZ/Bol F7kE W, AR 50| Fahect 2 o
T AT e ARE S QA B AT ek XA J1s e Sal, At
Al Mol weurt 3o Wool o Ue 4 Artm ol % A Po| obdA]
2l wgo] Waht EAIY 4 Qckn 7] mEo] olg ATsin st

a
I AZE Qs AAIE Fg AT 23R AE H3 AHe ool wee vl
3 -

® RQ 2(sub): o[ 4 @47} shate] AR Aw Azl G vlA T}
YTt ool YhelE B8 O RO 19 A8Y EYY 0 5 ol anrt o)
Afe] A HES B

282 wAME W, gFERee Sella A YD s A £
of A HES} 2w Alel At okn # 4 glonz, B ARRQ 1) 9
AB AHRQ 2)o] BAsIh RQ 28 FoH, shate] Abagolets Alsla &

H Qlolal Wolrt ZshA AAEo] YAlS HAAT & 9l Folck.

+ A

FAR Y At e 2ok A" AoiAtgols 14 HAES AA, AE
o1 o F9] BAE AMRAL HAE)Y B 7% (baseline)e FHATE. 17}
AEL Yojale] WatS £1 welsht ‘ol Wak AY (word lisyn WS A



27 HAIY, g AT AR RS F :

AT 2FAQA RANE Fote F4E BA 9ot AF Foxta2 A7 A|Al0]
e}, RS Fots G BUA 19F 543t AME FoHAl ot 2 1F9 A
AAtEL 1+ It & 7HA] AME FotHA A4 SA% #9 ¢gle 7 HAES 5
gttt 2oz, 1A HAES Fdst fPos F4dH 2x HAEESE 835ttt o]
S A AAREY ARl A=rt ApAlo] web EebR A &Rlstr] Hsto], Ad
FojAtE2 "=y HAE'QF KAl APIRAFE S35t [A] Ado] 2d & AY
FojrtE2 Fojxte] AEA JEg 2+ AeAle AT

712, AE ARt AARTF opd AAMA= ApAof] wel $HAF] AR AJ w7t
o2 S2=A], of" o] @ATf 3hxte] ARG e g X ZsHA teEAlE &9l
st7] {all, & Aol Fofshr] g2 th& AF FojAES ZAlsto] & ATe] W
S 1 MG BEE Fotohe AdE Aledstt:

2.2. 2871 A+ FA|
Katie Drager(2018)= Ad AR A+ A LotAtad AfAAH L FoAA
A AY AYE e 4
FAY ol 7R HAE/7R AFSES Alsdlo
= APAIeE Gof EE 7He] FOJAIAQl AFYS
o A4 FAIS LorRHIA]l X5 &7 ABlez
Carney Cuddy et al. (2010)oA= RtAH|QF AFAIZE
71 sl A ARSIl 2 AFol A2]ehA Ato]
7F A RS §AA], oFfARI7E Aol tlR]=
A FoIRts2 RIS FstHA ARAIQE ARG
o, FAA ol ARl AA2 AKX RS
o5 Fuste, & Aol A FATE
ARl AE FortEs 42 Zolh. &
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AEMT ANIE Fstal H=de stY At e & &80l H ot &

7] mi=olch.

2.3. A% Aolap A%

4@ Folabs 200) HAIChstL Ajstios dgstel, 309 A=g RAUY Zolct
Yolot w8 £22 ol AE FASH: Zlo] A &uts ®rlo] MY Zol7| o
Solck. o] Weg st Aoly v|ad 250 Aolx5e wAso} gt o
of Wgol h ST A APA] whet weo] Lepxlx] ke shsHol o 7] o
2o, gol FIA} A4 2F02 WYY Zolch. £ AmY, ES B4 5 B
ol o] A Aamohs o] Yoltlo] We SANS WisH: Aol o T A
o] thol, 4ol TA Qo] Fol Wgol SR ATk st AYES 2
Ag Zolct.

2.4. AtA|(pose) B4

2 AdoMe Fouigt AN 2rE 2] Y6l ojn] FAHC=R [ojulst Axf
7F 459 Carney Cuddy et al. (2010)o]4 AREE APNE 0|2 ARES Zlo|th
O 12 AFAQD A 27FRlold, O™ 2= AFAQD AR 27FA|o|t}. Carney
Cuddy et al. (2010)9M= Al (power)at Axd 2709 7|1E =4

(expansiveness)’, 794 (openness) 2 EO|Z st AHM|S A1A5HICH

A=Al AN 5378 23800 A4 5F4 2715 s o, AHAl 2 o acl9]
= U sAsH] Yol & 53 ZF g AMFo] AHNE HE Zolth. AolA
Agixol, 7t A+ FA(EEE YoM AHAIE Flste Alda A=Y oA &
At AFE(Fo] Hojrl)ojojo} sttt FI7L=E, RS Fohe= AFES] 22 SMojAL}
Aoz & Aol SAEojof o, B2 FRAYCE FAslof stoh. 54 At
AolA X+ BROIAY & 2% B% Ad A9At=oA §4 7:.”‘4% i el
2 2 7] tiEoltt. &3t @8 ZYste widol sdslior stH, g o =g
E= agle SAIH 17 - ofF7] diwoll A 25 FZo] ty|sto %60% A
gh Fd= BoHof st



18 1 Carney Cuddy et al. (2010)o A4 AF&% A=Al A 2714

1% 2 Carney Cuddy et al. (2010)9 A A& =2l A 2714
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2.5. 7P A& (filler task)

22004 dgdxol & AF+Y FYAKoL Adage A+ BHE DY) HsHA
© IS Fste 12(FHA 270 & 232)&Qh AT it dgo] Zasiot Add &
ARIEol A FAS T T LF Mo dFAd e Yy Eete, 1% Ft
=78 AAIE FstL o’ AN ARlgE AAAIR Thsdel w71 WEeld. 1%
710 AtAlolA Ol S FAMAIZ FEshal of PR 2 Jhxk Aol "asith. =AE
SR 2 A Aol oA Aol dF¥e & 4 V] mdieol 2e AoAs
o] 71710 YAIRF AFsHof sh= wbAlofof ot ESF AAIE FStaL Qo] £2 &
A 4 gl AHAIE Floke &8 AR 2 Fa0A Hoju Q7] miwof mjEvy
= & 4 ot 322710 342z 'HE 4 e 28 A4 =4 olF g Fs|
<9 meuio] W Qe wAIE WioF ot

SIe}
UL Aol 847 UL, 2 ATANE BN 2aUYE)

2 Zolch, To] Ll B £3 wjet Yehe HEY 02, B
Wt WS £X] 94D uhe et @ 2ol

2.6.1. word list(do] U4)

O 2& T7Hvowel space)

D52 fIAIEHE), 2(M2xHE) gto] gt HEEn, 25 32 {1, 28 &2
2 Aot ZF B3Z U3shy] Yl fl, 25 oL Fwo] HY=w } A=AE e
ZAolt}. g Fito] Ath= AL fl, 128 ¢ 97 AMESith= goly, 279 B
= HEs7] fsto] 4 52 Wl §E ¢ gt /\}4‘1°“E+L 7oty
AaA(2015)0] T2, Jof ©ole] BaZ ot o o] Hdolql shxto vls| gt
=01 SEAMY o Aq2ZQ] f1 glo] =k, $ARZ9] {2 3ol LJFO*Ur ol gt=el
AT ol Almge F /iFtert § 2, $ARFe 4% 55 ¢ HE &4
433t Aot ojAY, SY%t &2 T ReE %‘01 dojqla} sh=el &%
AP7F AREShE Bg 33to] ©E 4 . o] Ed= dtof, AT = AAIE A
st AT 28 F1tol 2342 RS Fdte ATe 23 SRS ¢ Hojrle]
B8 e FoheAlE Qg Aot olF ZRARSH] s, Fol =& I A
SHA ESE= H2 35S 2T TolE word listo]] 71 oo,

FEF stQl SF5AE2 tense vowel /i/9F lax vowel /1/E§ G855t WSt A
of ojefg& Aoz By It oA /i/ek /1/9] f1, £2 o] HFAA =t & &
ToM= A e RS AE B AFA A AgES 4= st [ 2
7102 o|Arstet. whebA tense vowel-lax vowelS 1 what vresk o, RpAIZE Q)

1Cho] Yojulo] wrst2 o A whe}sto], tense-lax vowel 7t

rr
~
)
=
uj
ﬂ
ol
ol
r|r
E)*l



fl, 12 Apo|7b =4 ApA| ATED § F36HA YERS Zloj2fal £ o] XAfsh
71 f3te], ©o] RlE=L7F RARRE tense-lax 9] ©ol52 word listo] F7H 7o)
o

Fobe, B APoAE AR At AME HE o AIgel Fastel, A3l
g !

A A ATED 25 Fto] § 2y Jloj2tal of gttt

@ GAl YAl 10 =

dole d=olet 2 FAl(stress) doj=, FAE e 7200 vlsi FAI7H £Xis
v 25 =1 dstl 24 Eedt d=ole Ee 222 Ao Eedte
d B dololr] Wi, =l steAtE2 A 228 ESste Aol o2ss
AL

7w

o},
2 Ao Tole] A YAIolA9] S&ol(f0) Eo| AAo] e} o @A Watx]

LAS st Aok £ AW 25 HEY avh W Zut 9ol 1ak ElAEe 2
A EIAE T 10 Afol7k EAYF ZlolAIgh AR 9 AIE A3 Ade] ATA

f
AN BT TR Gojo] ZAIA § & {0 Alols B Zojt}. o5 A7s}
7] 9J8lAl, Al QA7) THE Tolsg word listo] E718 Zlojch. Al hlo] et

>
Do)
>,
o
i)
~N
v
o
w2
4>
1
30,
N
Mo
o)
0

ol Hdojrlo] 27 wete] AAA ¥E fA/de ¥/E Aot Aes =]
7] 1t ofrl 2% oldol Aofst AAsl & oIy, intelligibility(Eg B &%)
o} accuracy(Z= &), AAAR] fluency(RA7E)E 7I&o2 B7IstA & Flo]

o} 7+ g=2e S53F HIHrating task)2 FH7IE0], Azt 04 ~ 4&o]ch

@ BAE/ALE HUrAe]

gjo
Gl
E

H 2] (pitch range)

Binghadeer(2008)0] =9, o] ioi‘ﬂo] (AF-Hotetu|o}) gof shEATHECt
M(falling intonation) e} A| 59| w=UWolE O WA 2ot f09] FTigolA &4

=
= =
e W o] dojrlda= Zojth. Eeh Kang et al.(2014)04 Fof <

in)
|U
w)
r|r

At o e PR ABAALE Yojue] AY WHS A, olUHHY 8o
wuto] WeE o WA 2oks 2e e,

B AL o2 Edi2 stol, AHIZ ot AN AT Adol A3H AME 2
ATET Z=0]5 o @ ARESt=AlE #Qlsty{ sttt Binghadeer(2008)0f A
AFRE A & falling intonation(® A]+)¥t rising intonation(9w++)2 2t =
DX A& SE 71o| o}

of]) He looked kind of young. (falll) Have you seen him yet? (risel)
I worked hard. (fall2) What's your name again? (rise2)
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2.6.3. A% &3} 29l

AHAlS) A4 date Qlshy] YsiA 2 HAES £ oAlR U Zgd Zolot.
7 WAl wol e atxlet B4 Wt a2 ol Rojx|, & © ot afela
Aol @42 r} mFstolof g}

2.6.4. 1x}, 2xt HAE

1z}, 27t ElAEO|M AMEE = A Ata7t 39 4% 24 HIAEA reduction
o] dojuAY RN &1l F7)17F Zols 4 Qch J3Bg QML 2 seto2 -
o], 72 U] counter-balancing2 & o&o]c}.

2.7. =8 Ay

ApAlol] wet A FoxEe] ARl At GepieA] =2lsh] HoliA =u A
= AI¥F Zoltt. Carney Cuddy et al. (2010)9AM+= AP Foxt=o7 $2&

I UA, HI”EE SHA] 9 $25 THATIAY. FAE HXI= i oliA °‘71Ur
$45 7HA7t= AEE shefal shlth. & AGtoA= olE EOiE shof, 5000¢-E &
O DR Z7|E ARJNA|(50004% €5), 2)F3AHE ©A AAUHO0Y) 241(10,000
d)E 71AZ AJAE A=A & Folr.

A L

i)

s

ojo] AN P it AAR K|
T UdoMe] XA 4 y
2 A3JofA = Carney
A=A 2021 1-(AL 1S ¢
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2.10. A}A4

‘BO

ol dojl &=} 10

HICE]

[S)

sl

=
=

RQ 2

Al 7F
r—a

o ApN] Aol o2t &}

ofu

i
ol

BE7F o2 Al

1 AR HAE)2

9}

A A

7Hrating task)®@ ©O]Fo]X|H,

el
o

i

Al o]

s

3

= )7HA]

o]
S

At

APz Qe RIS HE

Mg ol

=
=

7Hrating task)

ﬁé

sl 57

Q
[S)

A}

RS

-
Ho
ol

Qp)]

o] f1, f2 %S Praat ==&

o
2 slojct. A}

o

27t o A

=2

A= ApE HF AT e

=

tense-lax vowel9]
A tense-lax 7t f1, f2 A}o]7}

5t

Zlojct.

St
=2

u
e

ﬂmo
Tor

Pl f0 22 @7 A}

°

oEo AR CR [0

&

%‘q

AHA

50

wet o
&5

3

Aol Bk

JHete &

S

| g oot &2 ¢

al
LgO

=

=
=

52 e A"A]

Alo] AAE Zio]7] Mol
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Ao @t AR
VS

a
AT ol 237

il Hest
| Al Aw

a4 Qe AAIS FsH Ao 21 HIAET €
<E8Y Zojot. Edt » g It SR} A, AAAQ] WS A ’}3}% *l 70*11 4
f0 371 Al, &%=°] ¥ (pitch range) 571 Al AHAIT QA =HC L F7Eer Zlojg)

B AP A7 FAAY A A AL Gol ol TS ulFchs At
ets, oo mg Rofo AIHo XMEF 4 A Holch AAIY] Gt oL
AFSOlA] et wyoz AUt AHIZS AelE 4 gloul, olE Fd) dlof 3

e 9 N
St ofyet o] 59| AAHEE =32 & 4 U2 Jlolth

ol w2t ol Lol ofm uaxwx]% Aqgiose, A

N ARAIZE Qs A
]_

o 1w a AA
o] st AAd I AZAge] £330l of 0jX]E 9T & ol & 4 9
Ct. ol&= & A7 Carney Cuddy et al. (2010)9] A+ ZuE SISt 2=
AFEE > Ql3E S=Shoh

5. 7t 134

Binghadeer, N. (2008). An acoustic analysis of pitch range in the production
of native and nonnative speakers of English. Asian EFL Journal, 10(4),
96-113.

Carney, D. R., Cuddy, A. J., & Yap, A. J. (2010). Power posing: Brief
nonverbal displays affect neuroendocrine levels and risk tolerance.



Psychological science, 21(10), 1363-1368.

Drager, K. (2018). Experimental research methods in sociolinguistics.
Bloomsbury Publishing.

Kang, S., & Ahn, H. (2014). Intonational Variations in Korean Learners
English. SNU Journal of Education Research, 23, 1-23.

Smith, P. K., Jostmann, N. B., Galinsky, A. D., & Van Dijk, W. W. (2008).

Lacking power impairs executive functions. Psychological science, 19(5),
441-447.

MaA. (2015). Fof Hofql} gh=l Foj
AL, o]t 23(4), 169-187.
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e Gol WA FZo] HGES FH Aol
- s dojFay 34e FAoE
=EAS
o Nasal Assimilation of Korean Transferred in English speech
SAL ;focusing on language structural setting.
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VI. 47239 7[day 9 &€&

VII. 945 33 dAZAE

VIII. 7)€}

%

o

-



g=ojole gojet 28 HEHE ST HEC] EAstE ALE B

I 3 @ gAY ol LA HlEEde s2TtE AEe SR
I $&TZY JFE e Aoz dFIAG.(HMA, AAE 2022)

gy 3ol L2 RELS A9 Baxo] wEtA AEHE FTHE 9
ol TA oz HEde FFE ol e, ol Fold T5E H
S5 OF L2 2509 2 3E adE AT A HRE Ad AP
T (Rug, AL 2022)F 7wte s a9 Y & AFEA 93 H
&3 A= dalid o A o2 #Fsaz I

Uo 2 H5F8e AeSAUAA, o|ddF(HMA, HAE 2022)04=
==

H 24 A4ESAE 0-337149) Ae= wdetn, ATAE9] AFoln
FHgol oA AYdE el AT BAXY, A RadAME ol B
e SHoA, v AFE AA70 HolA fAS 7 HEs 5A
o] FAgetEE AgS I mEbA A HolEr due SHAME
dA79 deAds /v Byt

mEta] Bao A E3x}3FE Research Questione o3 Ztl,

RD) #3te] gof 55wl upehd L2o] wabal wgEste] Aol Awst
87t

R2) L2 BHAke] W53 T2 RIolze AolPwst T2 9L
7 ol WiTh, ohehd e adle] 9 4 Yet

o9 & ATAEEF W AP FA9 i
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L 97 Wg R AT P

21 stq o}o] B X xg

=l A 208 S 2R, HIAR S S0 F 371/ AF Hle=
D L2 555 (FH ’8*:‘) 2) T4 ddAs OY 25HX(EFT,AA)

3) Nasal(M,N), Glide(Y,Y) or liquid(R,L) sequenceZ 2x2x2 ATHAAZ
A&3te AFPS IPgoh. (A9A, AAFE 2022)dX4 % v 553 F &7
el FEFSEMN S AY I 2HE Fo] A7 X&AE v Ja, ¥
AT HFY Z3Ho] AT W T3 o #F dojd + Jue= ‘—H%o]
geld who] wabd, Word.l blocke 133 BA} 30712 FAHoIe
Word.2 blocke 62 Al#olE AFHAIZ FASEAL Filler item< critical
item¥} 7|7t FLEA 3070 ot F& F2 AFololHlS T

<E 1> BExo &5

Word_1 block Word_2 block Filler
pop Nancy run
nap Megan sing
rap Yuna fall
shop Yuri pay
sip Rucy go
tap Ruby lie
step fly
keep laugh
drop blow
garip cry
stop pull
chop sell
creep buy
dip win
hop pray
cut show
met feel
hit hear
sit rise
quit steal
shot burn
bet choose
set come
chat mean
fit tell
eat yell
put lay
greet smell
get sSwim
rot throw




2.2 238 Y& =L A=} (Nickname Task)

9 ZAAdE Fo Y& critical itemEo] wel, F71AREL Word.2 boundary
o] 6% lA 3Fst= Gld A7) #FFES FH3HA Eo

What's her

name?

Megan

9.1

°] Taski= WA 2¥.13} Zo] PPT &o|=0] 199 ILRKPAL 23] 1
23 “what’s her name?” °o|gt= & o] £fto|=d =AEH. A7AE F
SAzpl A BEEA d AL AlF)3, ol B IRt A Critical iteme 7))}
A A FAoH, 555 WE AP Gt oF STol=E2 do
ZHAA, AFEAN] oW X adE & A, 7ML Ydlde el =
< £ BEEF Jurold ad=E =3, J9.29 o] RS XTI
A

-

2 A &elol= oA ATIAEA A EAZ H3 AFolo|HES HA S AL,
Yyl wr=7] Fddd ASAHLEHR v EFFS digd FYHS HAAZ
g Atk oge WHoE AFAE FUHAE] B E3lE 53 U=
walst dolHE d& F dsAH AdE.

X9 effectE: fUol7] YA Z itemEvT A4S =2A A, AAGS
A g oltt.
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Let's make
her nickname!

And call her!
Shop

cut <7

Info: she is a shopper holic!!

ag.2
Call her
nickname!
Shop
cut
Hey!! ( )
4.3

a™.2014 39302 Hojrteset A7MAE B dE g2 AAe 9
A FEF, 327 AFALS FA, ATAL Wl Juilde ZIFAL
T

PG A AN AGE Rolth. FAAEL AFAL HelFE
ppt Zeel=t 2o] T ATAY AN we} wahE A

% FGoEsle] H|SEFIE HLATA &S A oivstd, ‘carrier’ I
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